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assessing short essays, and perhaps this fact accounts, in some
measure, for the popularity of tests in the immense schools and
colleges of America. Further, the admission that the tests imply
no organization of the candidate's thought, and afford no
measure of his ability to use his knowledge, is an extremely
serious admission. To claim it as a merit that the tests make it
superfluous to be able to write clearly and consecutively implies
an inadequate view of the relation between thought and
expression. Such a claim ought to be confined to young chil-
dren, whose means of expression are as yet limited to speech
and action, and to the mentally defective, who have little
connected thought to express.
Conclusions as to We have seen that a good examination,
educational tests whatever form it may assume, must satisfy
two main conditions. It must provide an
adequate gauge of the candidate's knowledge of what he
professes to know, and it must provide an incentive to the best
kind of study and of intellectual effort. It is to be feared that
the more ardent advocates of tests have concentrated upon the
first of these conditions, and have generally neglected or
ignored the second. Whether they have satisfied, or can
satisfy, the first we have seen some reason to doubt. Whether
they can satisfy the second there is the gravest possible reason
to doubt. To the mind of anyone who weighs carefully the
problems connected with examinations, there is ever present
the outstanding fact that the mode of examination very largely
determines the mode of teaching and of study. If the examina-
tion is known to require the candidate to produce long lists
of unrelated items of fact or opinion, or to emphasize the
unimportant as compared with the essential, or to give mere
monosyllabic replies to questions involving complicated issues,
then, however high the candidate's "score,** he has given no
proof of possessing a real knowledge of his subject, and what is
worse, he has been encouraged to study on wrong lines.

